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Abstract 


Project-based learning (PBL) is a learner-centered approach that offers teachers a suitable 
alternative to making learning personalized, memorable and varied. As a result, students are 
engaged in learning new academic content, developing skills, and working in cooperation with 
others while also creating meaningful projects. (Holm, 2011). Considering all the benefits that 
PBL has in the language teaching and learning process, it is crucial that teachers receive some 
theoretical and practical guidance in the implementation of this model of instruction. This will 
result in teachers who are more skillful, and better trained when they have learned the necessary 
strategies to direct this model effectively in their L2 classes. This paper gives a description of a 
professional development workshop that provides teachers with some theoretical and practical 
training on project-based learning. This workshop offers teachers the opportunity to become 
familiar with the fundamentals and procedures for students to develop their projects and 
products, as well as the benefits for students” language development and academic progress. 
Furthermore, teachers have the opportunity to actively participate in a learning-by-doing activity 
in which they develop and apply a mini-project based lesson. Finally teachers reflect on the 
advantages, boundaries and impact of the project-based learning approach on their language 


classes. 
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Chapter 1: Introduction 


The 21st century has brought changes in the educational system in Colombia. One of 
these changes is associated with the implementation of the National Bilingualism Program 
promoted by the Ministry of National Education (2018- 2022) to educate more competent 
citizens in English to face the increasing globalization and the changing dynamics of the modern 
world. As a result, our society and educational institutions have great expectation of their 
language teachers who are expected to respond adequately to the pressing demands of the new 
policies and ideologies and to the growing concerns of the educational community. 

Although the main goal of this national bilingual program is to improve learners’ English 
communicative competence in public schools in the country starting from primary school level, I 
have perceived that the English teaching practices are very weak in elementary classroom 
setting. It seems to be that in public schools, the majority of elementary school teachers do not 
have the pedagogical preparation on current methodologies, nor the language proficiency to 
teach English as a foreign language to young learners. As a result, their classes are only focused 
on teaching basic isolated vocabulary, translation of words, and some basic grammar structures 
of the language. In addition, primary school teachers must deal with large classes, lack of the 
necessary materials, resources to teach the language, and limited access to professional 
development courses to overcome these challenges. Besides, the exposure students have the 


language is very limited (two or three hours a week), as well as the negative attitudes towards 


English do not facilitate the effective language development and the appropriate learning process 
young learners should have. 

From my own teaching experience in the public sector in Colombia, I consider the 
educational policies and ideologies related to educating competent citizen in English to face the 
new challenges that offers this modern world, are very far from realities in public primary 
schools setting. It may be due to the fact that primary school teachers do not count on the local 
government support to be trained and prepared in the pedagogic field to teach English to their 
young learners. Moreover, they do not know about the meaningful teaching methodologies, 
techniques, strategies, resources, and assessment procedures that should be implemented in 
English classes since their pedagogical preparation is based on the core academic areas and 
subjects like math, science, social studies, and language (Spanish) to teach in primary school, 
and not to be an English teacher. Finally, the majority of primary teachers also feel disoriented in 
how to provide learners with the quality and integral English language learning processes 
students need and deserve. 

Consequently, considering these challenges primary teachers, mainly from the public 
sector, have to face when teaching English as a foreign or second language, there has been a 
great interest in designing and developing a professional development- experiential teaching and 
learning workshop for training them on project-based learning approach, as a model of 
instruction to teach English to young learners. The main purpose is to provide primary school 
teachers with some pedagogical strategies, tasks, tools, teaching resources, and projects they 
could apply in their English classes to engage and motivate their students to learn by giving them 
activities to interact with the language in a meaningful way. In this two-hour workshop, primary 


school teachers have the possibility to learn about the procedures on how to develop meaningful 


projects based on the academic content they have to teach and to learn by doing tasks in which 
the teachers have the opportunity to actively participate in working in cooperation with others. 

This professional development workshop on project-based learning approach is divided 
into four different stages. Stage one activates participants’ previous knowledge related to project- 
based learning. The KWL (know- want- learn) chart strategy is implemented for participants to 
brainstorm their background knowledge. Participants also write about what they want to learn in 
the workshop. The second phase is the input stage where the facilitator familiarizes participants 
with the theories, fundamentals, benefits, and steps to consider in planning project based learning 
activities. Moreover, participants learn about the benefits on students’ language learning 
development. Stage three is a learning by doing activity. In this stage, participants have the 
opportunity to develop and model a mini-project-based lesson. Finally, in stage four, teachers 
are able to reflect on the advantages, benefits, and importance of incorporating project-based 
teaching and learning approach as a vehicle to promote meaningful language learning and 
engage learners in their own language development. Lastly, participants are encouraged to 
complete the last part of the (KWL) chart by writing down what they learned along the 
professional development session. 

I consider project-based learning to be an effective approach to teaching English as a 
foreign language. It is a model of instruction that organizes the learning process around projects 
that involve students in design, problem solving, and cooperative work to create a realistic 
product (Jones & Muffitt, 1996). Similarly, Parrish (2004) argued that project-based learning is 
an approach that allows for maximum learner involvement and choice in their learning process. 


Project based learning also allows the learners to gain some content knowledge while they 


develop different language skills and create significant products as a result of their learning 
process and progress. 

Finally, I think that other benefits primary school teachers have when applying this 
learner- centered approach have to do with the possibility to adjust their curriculum by making a 
careful selection of language content and projects they want to develop, taking into account the 
linguistic demands students may have. Furthermore, they have the possibility to define clear 
learning outcomes, so that they can drive instruction through meaningful tasks and resources 
according to the students” learning preferences, abilities and needs, with opportunities for 
students to use the language in a supportive and meaningful social context trough collaborative 
interaction. Lastly, providing students” learning experiences with high cognitive demands and 


negotiation of meaning is needed for a successful teaching and learning process. 


Chapter 2: Literary Review 


Teaching and learning English as a foreign or second language is very significant for 
learners when the type of methodologies, techniques, strategies, different academic resources, 
and assessments that teachers implement in their classes are effective and learner centered. The 
learner-centered approach is one of the right ways to achieve this goal. According to Parrish 
(2004), with this approach: “learners’ knowledge and experiences are validated, they can make 
choices and control classroom activities, making classroom interactions and tasks more 
authentic” (p.7). Some other benefits that have been found while applying some of the principles 
of this method is the possibility to foster students” autonomy, meaning allowing students to 
become active participants in the class and working in cooperation with others in order to foster 
their cognitive and language skills effectively (Jones, 2007). In a similar way, the role of the 
teacher is seen as a facilitator of the learner’s language process as well as an active member of 
the class. In addition, the teacher is also in charge of offering the learners a clear guideline of this 
method with class expectations, outcomes of the learning process, and the different roles students 
should follow during the different stages of class. 

These expectations are clearly reflected in the Project Based Learning (PBL) approach as 
a great teaching sample, and serve as an alternative to drive students” learning process in a more 
memorable way, taking into account that the learning outcomes are based on creating meaningful 
projects. Wringley (1998, as cited in Parrish, 2004) described stated that “PBL involves a group 


of learners taking on an issue close to their hearts, developing a response, and presenting the 


results to a wider audience” (p. 36). According to Bas (2011) in PBL, students plan their projects, 
implement different language strategies, work on authentic and real-life tasks and evaluate their 
own learning process. In addition, PBL can be defined as a learning process that includes the 
development of language and content through the implementation of meaningful tasks (Stoller 
and Allan, 2005). These researchers also included ten steps to maximize benefits when 
implementing project work in foreign language classrooms: 

Step 1: Students and instructor agree on a theme for the project. 

Step 2: Students and instructor determine the final outcome of the project. 

Step 3: Students and instructor structure the project. 

Step 4: Instructor prepares students for the demands of information gathering. 

Step 5: Students gather information. 

Step 6: Instructor prepares students to compile and analyze data. 

Step 7: Students compile and analyze information. 

Step 8: Instructor prepares students for the language demands of the final activity. 

Step 9: Students present the final product. 

Step 10: Students evaluate the project. (pp. 12-13) 

Similarly, Markham et al., (2003) suggested six steps in order to improve the ability to 
plan effective projects: “ Develop a project idea, decide the scope of the project, select the 
standards, incorporate simultaneous outcomes, work from project design criteria and create an 
optimal learning environment” (p. 13) For instance, PBL instruction is addressed in this literature 
review, taking into consideration that this approach can promote the development of the different 
language skills as well as cooperative work, autonomous learning and other affective factors that 


impact students” learning processes in a positive way (Diehl et al.,1999). 


PBL and the integration of language skills. 

The integration and the development of the different language skills are a characteristic of 
PBL in FEL classrooms. PBL as cooperative pedagogical practice, offers learners the opportunity 
to use the language while interacting among them and working on their tasks related to their 
projects (Larmer & Mergendoller, 2015). In a qualitative research study carried out by Poonpon 
(2017) on enhancing English skills through project-based learning, with the participation of 47 
undergraduate students and the description and analysis of two main categories, it was shown 
that students could reinforce their language skills while they were developing their projects and 
learning from a specific content area. As a result, students had to read the information related to 
the topic, write the relevant information, and practice for the oral presentation. Moreover, other 
cognitive skills were fostered like analyzing, synthetizing, etc. The researcher also emphasized 
the importance of implementing the PBL approach in EFL classes where cooperative work is 
promoted while students can develop the four skills of the language with varied activities to 
create significant projects to evidence their effective learning process. 

In a similar way, Parrish (2004) suggested that “PBL allows for maximum learner 
involvement and choice in the learning process” (p. 36). Additionally, PBL is a flexible approach 
to integrate the language as a practical way to foster proficiency in a specific language skill with 
academic purposes. For instance, Bakar et al., (2019), indicated the efficacy of PBL in 
improving the listening competence in ESL students attending a communicative English class. In 
this quantitative study, with a quasi-experimental design with a non-equivalent control group, 
carried out with 44 students in 16 weeks, it was evident that with the implementation of a PBL 
communicative competence module, the teacher used it as a teaching strategy to develop 


listening competence and integrate other skills in group work activities in the experimental 


group. The researcher proved the significant difference between the PBL and conventional 
groups in terms of listening competency, improving this skill. Moreover, this study demonstrated 
good progress in comparing the PBL class and conventional groups in terms of dialogue and 
monologue listening comprehension. The results also confirmed that there was a major 
difference between the two groups in terms of improvement in listening skills in the 
experimental group, compared to the control group, based on the different teacher strategies. 
In a similar quantitative study conducted in a high school in Indonesia, the researcher claimed 
that a meaningful change in the learners’ oral skills were evidenced when the teacher started 
implementing PBL as the core of students learning process, compared with the teacher’s 
previous teaching approach and learning outcomes used in the class. Taking into account the 
positive impact PBL has on students” learning results, the study suggested that PBL approach 
could be an alternative for teachers who want to favor a student-centered learning process 


(Nitiasih. et al., 2017). 


Benefits of PBL. 

Many significant benefits of implementing Project-based Learning model have been 
reported in terms of academic achievement, motivation, collaborative work, and attitudes toward 
the learning process. A study conducted by Tsiplakides (2009) to explore and evaluate the effect 
of using Project based approach in teaching English vocabulary to pre-school children indicated 
that students were actively involved in the class and it positively affected EFL vocabulary 
learning. The results also showed that through PBL instruction, interaction among other learners 
and the teacher increased as well as the input that included natural language used when children 


were working during language activities. In another study on the use of PBL in teaching young 


learners” achievement levels in teaching EFL, Sumarni (2015) suggested that working with 
projects improved academic achievement and facilitated the understanding of grammar and 
vocabulary of the learners compared to using traditional methods. Similarly, the implementation 
of PBL students are able to participate in meaningful tasks in which easier learning, practical 
knowledge, better retention performance is gained, which could positively affects students’ 
academic performance (Poonpon, 2017; Sumarni, 2015). 

Similarly, another research study on PBL instruction carried out in Felazar Educational 
Institutions primary and secondary school in EFL classes in Iraq stated that this approach has 
many benefits regarding academic achievement, according to the teachers who instruct with 
PBL. They argued that students fostered their language and communicative skills, the ability to 
plan, do the tasks, and present their projects to successfully achieve the learning outcomes. The 
results also showed that PBL allowed the teachers to move away from the traditional methods of 
teaching-centered, in which rote learning was dominant, to a more learner-centered and real-life 
context was promoted. Makham et al., (2003) also pointed out that PBL “Can help you as a 
teacher created a high performing classroom in which the teacher and students form a powerful 
learning community” (p. 6). The researcher also mentioned other important benefits that 
positively impact the learners based on academic proficiency: “ PBL helps students to know and 
do, Supports students in learning and practicing skills in problem solving, communication and 
self-management, encourages the development if habits of mind associated with lifelong 
learning, civic responsibility and personal or career success” (p. 6). Furthermore, another 
important evidence regarding the implementation PBL and academic achievement in teaching of 
English as a foreign language in Greek primary schools, Tsiplakides (2009) reported that, at the 


end of the school year, students showed great improvement mainly in listening and speaking. 
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Students also developed good knowledge of the linguistic system of the foreign language. Last, 
Alan and Stoller (2005), on his research “Maximizing the Benefits of Project Work in Foreign 
Language Classrooms” found that the benefits of project work are enhanced because learners are 
actively engaged in information gathering, processing, reporting over a period of time, and 
enhancing language awareness with the outcomes being increased content knowledge and 


language mastery. 


PBL social and affective factors. 

Another benefit that PBL offers learners as a constructivist approach is the opportunity to 
foster some affective factors like motivation and self-seem. This method also helps to promote 
autonomous learning-cooperative work, self-regulation and interpersonal skills when students 
interact, share, and work in collaboration with others. As Shabani (2016) claimed, PBL is in tune 
with Vygotsky’s social interactionist theory to strengthen collaboration, autonomy, and 
flexibility among learners when interacting among them. As a result, Nitiasih et al., (2017) in 
their qualitative analysis related to the influence of project-based learning in learners” English 
oral production and teaching practice, found that the learners not only enjoyed working in 
cooperation with others, but also preferred an active learning process that fostered the 
implementation of tasks that favor oral and written production. Moreover, some affective factors 
were promoted like self-confidence, positive attitude and enthusiasm when creating the projects. 
In a similar way, another quantitative study directed by Maftoon et al., (2013) at a university 
level to EFL Iranian students, demonstrated that the incorporation of PBL instruction accelerated 
the positive effects on the motivation of the English language learners based on PBL principles. 


This means that the effectiveness of this innovative strategy not only enhances the development 
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of language skills through engaging tasks, but also provides a lot of opportunities for team work, 
interacting, sharing, and constructing meaning while learning. 

More evidence of the benefits regarding motivation was highlighted in a research article 
“English teaching through project-based learning method in rural area” carried out by Castafieda 
(2014). This study indicated that PBL helped to enhance students” motivation to learn English, 
contributed to improved coexistence since it promoted individual and social values through 
direct interaction among the learners, and the values of cooperation, tolerance, and self- 
confidence were promoted and fostered in the different classes. Moreover, students felt more 
motivated to have the opportunity to be involved in problem solving activities where students 
were very engaged. Kimsesiz et al., (2017) also examined the effect of project-based learning in 
teaching EFL vocabulary to young learners of English. They concluded that “When PBL is 
integrated into the syllabus of English courses for young learners, it can easily improve the 
motivation and active involvement of children which also promotes more effective learning in 
foreign language vocabulary or other areas.” (p. 436). Additionally, Fragoulis (2009) stated that 
the project- based learning approach not only promotes autonomous learning in foreign language 
acquisition, but also increases students’ motivation for learning a language, as students can learn 
to communicate by interacting and using the target language in a community of learning. 

Other research studies have proven that PBL could increase students’ motivation to learn. 
According to Sumarni (2015), this teaching approach boosts extrinsic motivation of students 
since students feel actively engaged in their own learning process. As a result, “students produce 
complex, high quality work” (p. 480). Likewise, Ames (1992; as cited in Thomas, 2000) 
demonstrated that students who are highly motivated towards their learning process when 


working on meaningful projects are more engaged and perform better than students exposed to 


12 


traditional teaching instruction. Tamim et al., (2013), in a case study they carried out with 
teachers implementing PBL also indicated that students’ motivation increased when providing 
them with language tasks based on projects. Students took ownership since they had the 
opportunity to show their learning outcomes through tangible learning products. Finally, students 
show more disposition to learn and participate in projects in the same manner that they seem to 
develop a motivational orientation that is reflected in their academic performance (Wolk, 1994). 
The integration of PBL into English classes also promotes and enhances collaboration 
and cooperation skills. According to Tamim et al., (2013) students develop collaboration skills as 
they work together and are able to listen and respect others’ ideas and opinions and negotiate 
meaning while working on their projects. In the same research study, the results also 
demonstrated that the main purpose of the teachers who were participating in the research 
implementing PBL, was to promote a learning environment of cooperation and group work in 
which the students were encouraged to direct their activities, learn from each other, share 
responsibilities and roles. Besides, students fostered other skills like creativity and the ability to 
function in a group and resolve conflicts. In a like manner, Pham (2018), on his research article 
“Project- based learning: From theory to practice” confirmed that students liked doing projects 
because they were able to collaborate in their groups to achieve their learning goals, be more 
autonomous and self- regulate their own learning progress and process. Fried-Booth, (2002), 
Fragoulis, (2009), and Farouk (2016) mentioned that as students work in teams towards the same 
learning outcome, they also develop confidence, interdependence, and problem solving and 
negotiation skills and other interpersonal skills and help to reduce communication anxiety since 


students can provide support to each other. 


13 


Markham et al., (2003) also reported that based on teachers’ points of view, PBL helps to 
create positive communication and collaborative relationships among diverse groups of students, 
and encourages the development of civic responsibility and career success (p. 6). This 
instructional model thereby provides the students with opportunities to improve their social 
skills. As a result, students become more confident to communicate in the target language 
(Sumarni, 2013). Additionally, PBL allows students to develop 21* century skills like 
collaboration, team work, decision making, effective communication, independence and self- 
directed learning (Yalcin et al., 2009; Wrigley, 1998). Similarly, Rasul and Hassan (2011) 
argued that PBL encourages learners to be active participant during the different stages of the 
projects. Hence, they can develop a sense of responsibility while they work in teams and 
collaborate and interact with each other in order to complete their work and group discussions. 
Finally, Neo (2009) pointed out that when students were working in cooperation with others on 
PBL activities, students’ attitudes towards learning, critical thinking, presentation, and 


communication skill were effectively enhanced. 


Conclusion 

This literature review has discussed the fundamentals, characteristics, steps and benefits 
of the implementation of project-based learning as a model of instruction in English classes. 
Project based- learning has been conceived by different authors as a learner-centered approach 
that enables learners to work on real-life tasks in which they have the opportunity to plan, 
investigate and design a product as well as to gain knowledge, develop their language and higher 
thinking skills and autonomous learning while they work in cooperation with others and 


construct meaning as a community of learning. In terms of PBL benefits regarding academic 
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achievement, social-affective factors, skills improvement, and collaboration ability, it has been 
shown that when teachers work with this approach, students are able to develop language 
awareness, increase content knowledge, information processing, negotiation of meaning and 
language mastery. Furthermore, students are more engaged and motivated to learn when working 
with their projects. Finally, students are able to create positive, collaborative relationships with 


other students and provide academic support to each other. 


Chapter 3: Project Design 


The purpose of this chapter is to explain the rationale of designing a teacher- 
development workshop in project-based learning as a vehicle to teach English as a second or 
foreign language in primary school level. This workshop provides the participants with the steps 
and procedures to plan their classes based on project-based instruction and trains them to prepare 
instructional activities for the learners to develop meaningful projects. Also, this workshop can 
provide teachers with insightful alternatives on how project based learning (PBL) can be 
implemented to enhance students’ language development and improve language skills. This 
professional development workshop initiative is also important because it helps teachers 
transform their pedagogical practices into more learner-centered teaching procedures. 

According to Holm (2011), PBL is an effective student-centered approach in which 
students select, plan, investigate and produce a product. “This teaching approach engages 
students in learning knowledge and skills through an extended inquiry process structured around 
complex, authentic questions and carefully designed products and tasks” (Markham et al., 2003, 
p. 4). Moreover, project-based leaning enables learners to effectively work in cooperation with 
others while doing meaningful problem-solving activities, managing their own work and 
projects, as well as a monitoring their own learning (Markham et al., 2003). 

However, many primary school teachers in the public sector may perceive teaching 
English as a foreign language an overwhelming activity, since they may not have enough 


training in teaching the language and in addressing students learning challenges in their language 
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development. For that reason, with constructive and effective support in project-based learning 
(PBL), teachers can gain confidence when learning more effective teaching practices to apply in 
their classroom and make a positive impact in their students’ language achievement and learning 
outcomes. 

Considering all the benefits that PBL has in the language teaching and learning process, it 
is crucial that teachers receive some theoretical and practical guidance in the implementation of 
this model of instruction. In that way, teachers would be more engaged, skillful, and better 
trained when learning the necessary strategies to direct this model efficiently in their L2 classes. 
Wu and Meng (2010) argued that teachers need practical training in order to be able to fully 
exploit the potential of this method. 

Consequently, a project-based learning (PBL) model offers teachers a suitable alternative 
to making learning more memorable for students because they not only improve their language 
skills, but also learn the academic content in a more significant way. Similarly, the process of 
developing projects provides the learners with opportunities to foster their confidence, 
independence, and teamwork when working in cooperation with other learners. (Fried-Booth, 
2002). Furthermore, PBL allows the educators to teach language skills beyond the content, 
making learning more personalized and more varied, as well as teaching academic content more 
effectively (Ravitz, 2010). 

Additionally, by adopting this teaching approach, teachers become facilitators and 
propitiators of a motivating learning environment in which teachers promote meaningful tasks 
for the learners to use the language in real life situations, be active participants of their learning, 


become better collaborators, and improve skills in analysis, problem-solving, and critical 
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thinking (Stroller, 2006). Hence, teachers facilitate the learning conditions for students to 
construct knowledge by creating projects based on students’ wants, needs and interests. 
Ultimately, the final product of this project is a professional development workshop that 
provides the teachers with some theoretical and practical training on project-based learning 
(PBL). This workshop offers teachers the possibility to be familiar with the fundamentals and 
procedures for students to develop their projects and products, as well as the benefits of students’ 
language development and academic progress. Furthermore, teachers have the opportunity to 
actively participate in learning through hands-on activities in which they develop and apply a 
mini-project based lesson. Finally, teachers reflect on the advantages, boundaries, and impact 
project-based learning approach can make in their language classes and how they may positively 


affect students’ academic and language development. 


Chapter 4: Final Project- Teacher Workshop 


The focus of this project is a two-hour professional development workshop on project- 
based learning approach. The main purpose of this workshop is to guide and support primary 
school English teachers in the implementation of PBL in their English classes. Participants also 
have the opportunity to learn about procedures on how to develop meaningful projects based on 
the academic content they have to teach in their English classes. 

This workshop will be supported by the use of a PowerPoint presentation and worksheets 
(See Appendix A: Slides and worksheets). The workshop is divided into four different stages. 
Stage one activates participants’ previous knowledge related to project-based learning. The KWL 
(know-want-learn) chart strategy is implemented for participants to brainstorm their background 
knowledge. The second phase is the input stage where the facilitator familiarizes participants 
with the theories, fundamentals, benefits, and steps to consider in planning project based learning 
activities. Stage three is an experiential learning activity. In this stage, participants have the 
opportunity to develop and model a mini-project-based lesson. Finally, in stage four, teachers are 
able to reflect on the advantages and benefits of incorporating project-based teaching and 
learning approach as a vehicle to promote meaningful language learning. Lastly, participants are 
invited to complete the last part of the KWL chart by writing down what they learned along the 


professional development session. 
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Stage one: This stage begins with the KWL (know-want-learn) technique to activate 
participants ‘previous knowledge related to Project-based learning (PBL) (Figure 4.1. See also 
Appendix A, Slide #4). In the first column, participants will write about what they know about 
PBL. In the second column, teachers also write about what they want to learn about the topic. 


Finally, in the last stage of the workshop, teachers will fill in the last column writing about what 


they learned about PBL. 


Stage one 





KWL(Know- Want- 
Learn) 


Project-based 
learning 





po 





Figure 4.1: Stage one: KWL (Know- Want- Learn) chart. 


Next, in stage two I will present the definition of project-based learning (Figure 4.2. See 
also Appendix A, Slide #5). The purpose of this phase is for the participants to be familiar with 
the theories, fundamentals and research based on PBL. I will also discuss these conceptions 


provided by (Stoller & Allan, 2005; Bass, 2011; Markham et al., 2003, p.4) 
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Stage two: What is PBL? 


Theory and reseach Theory and research 


+ PBL can be defined os, a ma “Thi ii 
process that includes the ent e “This teaching 5 approach 
a: lang al qe. and ci A fs Through ihe pd ue ph learning 

plem tion ngi asks knowledge and skills through an 
[Soler and: oma Boge extended inquiry process 
structured around complex, 

+ Bas (201 1) argues that in PBL, students authentic questions and 
pion nee projects. implement different carefully designed products 
and redbite tasks and evaluate their and tasks” (Markham et al. 2003, 
own learning process. p. 4). 








Figure 4.2: Stage two: What is PBL? 


After, the focus is placed on the gold standards and elements of PBL cycle provided by 
Buck Institute for Education (BIE) and True education partnership (A guide to using project- 
based learning in the classroom). I will explain each key element of the PBL cycle. (Figure 4.3. 


See also Appendix A, Slide #6) 


IM PBL gold standards and cycle 





Figure 4.3: Stage two: PBL gold standards and cycle. 


Then, the discussion focuses on the benefits of PBL in English classes (Levine, 2004; 


Wrigley, 1998; Diehl et al., 1999; Markham et al., 2003; Savery, 2006). I emphasize of all the 
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positive aspects PBL brings to our English classes. (Figure 4.4, 4.5 See also Appendix A, Slide 


#7, 8) 


Benefits of PBL 











Improvement of language skills because students engage in 
purposeful communication to complete authentic activities 
and they have the opportunity to use language in a relatively 
natural context (Levine 2004). 


Opportunity to construct knowledge by generating their 
projects based on students ‘interests and individual differences. 
They made connections between their new knowledge and 


= x (Wrigley, 1998). 
<| B 


Figure 4.4: Stage two. Benefits of PBL. 


Benefits of PBL 


Promotes the development of the different language skills as 
well as cooperative work, autonomous learning and other 
affective factors that impact students’ learning processes in a 
positive way (Diehl et al., 1999). 


* Enables learners in working in cooperation with others while 
doing meaningful problem solving activities, managing their 
own work and projects as well as a monitoring their own 
learning (Markham et al. 2003) 


. Promotes active learning, engages students, and 
higher order thinking (Savery 2006). 
<_< B 


Figure 4.5: Stage two. Benefits of PBL. 


Additionally, I will provide the participants with some tips and basic steps to plan 
effective projects in their English classes (Markham et al.; 2003) (Figure 4.6. See also Appendix 
A, Slide #9). This information will serve as a guide to help teachers to plan effective project- 


based lessons and products. 
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Tips and steps to implement PBL in 
the classroom 





Figure 4.6: Stage two. Tips and Steps to implement PBL in the classroom. 


Stage three is a learning by doing activity. Participants become active members of the 
workshop. They will be divided into four groups. Each group will receive an envelope with a 
description of a mini project and the materials needed for the lesson. Each team will read, 
understand and apply the given mini-lesson project with the rest of the groups. Each group will 
also share the name of the project, the aim of the lesson, the required materials and the procedure 


given in a worksheet. (Figure 4.7. See also Appendix A, Slide #10). 





DN 


Experience- participate- enjoy 












Stage Three 
In groups: To illustrate a project-based lesson, each team 
will receive an envelope with a description of the project 
and the materials needed for the lesson. 

Each team will read, understand and apply the given mini- 
lesson project with the rest of the groups. 

Each group will also share: 


+ Name of the project A! 
+ The aim of the lesson 
+ The required materials 
The procedure. A 7 e 


Figure 4.7: Stage three. Experience- participate-enjoy. 
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Stage four has two parts. In part one, the participants are encouraged to use Give One-Get 
One strategy. The purpose of this activity is for participants to share information with one 
another. Teachers are invited to write down one meaningful project they have done with their 
students in their English classes. Then, they pair up with a partner. Each teacher shares their 
activity project and the other partner listens and writes down the activity on the “partner’s 


activity chart”. (Figure 4.8. See also Appendix A, Slide #11) 








Part # 1: Give one- get one 
strategy. 


Think about a successful project in your English classes 
and write it down. 





Your project 





Figure 4.8: Stage Four. Part # 1: Give One- Get One strategy. 


Part two is the final reflection as a closing stage of the workshop. In pairs, participants 
are invited to reflect on the positive impact project-based learning approach will have on their 
teaching practice by providing a response to the presented questions. Finally, they complete the 
last part of the KWL chart (the Learn column). Teachers write down what they learned along the 


workshop. (Figure 4.9. See also Appendix A, Slide #12). 


Stage four Part #2; 
Reflection 





Complete the third column (L of the 
KWL Shad. Write down wha ho 
leamed. 


> 






+ What other benefits of usin 


hese kind of Projects will have in 
your Classes? 


+ What Adaptations or alternatives 
would YOU Use fo apply these 
Projects in your English Classes? 


What Project did you like the. 
most or are you going to use in 
your English Classes? 


Figure 4.9: Stage Four. Part + 2: Reflection. 
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Chapter 5: Conclusions 


Project-based learning is a shift from the traditional teaching and learning methodologies 
to an active, learner-centered approach. The extent of its effectiveness could depend on several 
factors. First, the connection it has with the academic language curriculum in the educational 
field, the academic content, and the meaningful learning outcomes set by language programs. 
Second, the teachers’ beliefs and preparation on how to work with this flexible teaching and 
learning strategy. Third, the positive impact PBL may have on students’ progress when learning 
a language, since students have to plan and design how to develop their projects based on a 
specific content, and their critical thinking skills can be promoted when selecting, analyzing and 
organizing the information they need to develop their learning products. Fourth, the integration 
of the skills that can be enhanced when students read the information, design the projects, 
negotiate, share information, construct knowledge by working on authentic tasks, by presenting 
their learning products and listening to the others while working in collaboration with their peers. 

What is more, students could develop autonomy when they reflect on their own leaning 
processes and outcomes. Their motivation increases when students have the possibility to present 
their projects and they become aware that their work is valuable because it is related to real-life 
situations and functions of the language. Finally, the role of the teacher is also transformed as a 
facilitator in the teaching and learning process because the students are actively involved and 


engaged in their classes, being the ones who shape the way they learn the language. 
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As a foreign language teacher in the public and private sector, I have had the opportunity 
to successfully implement PBL in my classes. I have seen how my students are more engaged 
and motivated when making projects based on the content they are learning. They enjoy working 
in groups, they feel more confident and supported when they are able to interact, share and 
construct knowledge with their classmates. Moreover, students have been able to develop and 
improve their language and higher thinking skills, and creativity while also learning by doing and 
demonstrating their knowledge and learning through the presentation of their projects and 
products. 

Based on my own teaching and learning experience working with these approaches, I 
decided to design this professional development workshop on PBL for primary school teachers 
who have to teach English as a foreign language, mainly in my home country Colombia. It has 
also been my experience that most of elementary school teachers do not have the pedagogical 
preparation on current methodologies, nor the language proficiency to teach English as a foreign 
language in their classes. They have expressed that teaching English is very challenging for them 
because they have limited access to professional development workshops and pedagogical 
training courses to improve their English teaching practices due to the local government’s lack of 
academic support. For these reasons, I consider that this workshop is a useful teaching alternative 
and guidance on this effective approach since it offers the basic theoretical background 
knowledge, the long-term learning benefits for the students, the steps and the tips to develop 
good projects, and a hands-on activity for the teachers to experience the approach in action. 

I hope that this project can facilitate primary school teachers with the teaching conditions 
and foster their confidence to teach the language in a more effective way. Therefore, I expect to 


provide primary school teachers with the necessary pedagogical resources and ideas based on 
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projects they could incorporate in their English classes to create a good learning environment and 
enhance students’ English learning process by providing them meaningful tasks based on 
projects taking into account students’ academic needs and interests. Ultimately, I am aware that 
further research is needed in order to design other professional development and training 
workshops related to PBL. The purpose of this commitment is to continuously support primary 
school teachers in learning other strategies and ideas on planning projects and real-life products 


that they can create with their students that reflect their language and academic achievements. 


Appendix A: PowerPoint presentation 


Project-based learning (PBL) 


An effective alternative for teaching 
and ara dll English as a foreign 
language in primary school setting. 


Nancy Echeverri 2021 
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Objectives 


% To guide and support primary school English teachers in the 
implementation of PBL in their English classes. 


< To get familiar with the procedures on how to develop 
meaningful projects based on the academic content in 
English classes. 


* To improve teachers” ability to plan project- based English 
lessons for primary school learners. 
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Stage one 
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Stage two: What is PBL? 


Theory and reseach 


+ PBL can be defined as a — 

process that includes the developmen 
of language and contents through the 
implementation of eaningful tasks 
(Stoller and Allan, 3005)" 


Bas (2011) argues that in PBL, students 
Es their projects, implement different 
language strategies, work on authentic 
and reallife tasks and evaluate their 
own learning process. 


Theory and research 


* “This teaching approach 
engages students in learning 
knowledge and skills through an 
extended inquiry process 
structured around complex, 
authentic questions and 
carefully designed products 
and tasks” (Markham et al. 2003, 
p. 4). 
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Question 
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Benefits of PBL 














* Improvement of language skills because students engage in 
purposeful communication to complete authentic activities 
and they have the opportunity to use language in a relatively 
natural context (Levine 2004). 


* Opportunity to construct knowledge by generating their 
projects based on students ‘interests and individual differences. 
They made connections between their new knowledge and 
their existing knowledge and were able to apply them fo simil gi 
settings. They learnt in a meaningful context while creating ql 

roduct (Wrigley, 1998). 
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Benefits of PBL 


Promotes the development of the different language skills as 
well as cooperative work, autonomous learning and other 
affective factors that impact students’ learning processes in a 
positive way (Diehl et al., 1999). 


* Enables learners in working in cooperation with others while 
doing meaningful problem solving activities, managing their 
own work and projects as well as a monitoring their own 
learning (Markham et al. 2003) 






Promotes active learning, engages students, and 
higher order thinking (Savery 2006). 


Slide # 8 
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Tips and steps to implement PBL in 
the classroom 










Y Develop a project idea. 

Y Begin with the end in mind. / 
Y Decide the scope of the project. A 
Y” Select standards. ~ 4 
Y” Incorporate simultaneous outcomes. ` 
Y” Work from project design criteria. 
Y 


Create an optimal learning 
environment. 
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Experience- participate- enjoy 
Stage Three 

IN groups: To illustrate a project-based lesson, each team 
will receive an envelope with a description of the project 
and the materials needed for the lesson. 

Each team will read, understand and apply the given mini- 


Hands-on Activity lesson project with the rest of the groups. 
Project- based mini Each group will also share: i 
lesson f , 





+ Name of the project 
+ The aim of the lesson 
+ The required materials 


The procedure. 
hse 
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Part # 1: Give one- get one 
strategy. 


s 
Think about a successtul project in your English classe 
n 

and write it down. 







Your project 
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Stage four Part #2: 
Reflection 


Complete the third Column (L) of the 
KWL Char. Write down what q 
leamed. 


+ What other benefits of usin 
these kind of projects will have in 


your classes? 


+ What Adaptations or alternatives 
Would you use fo apply these 
Projects in your English classes? 


+ What Project did you like the 


Most or are you going to use in 
your English Classes? 
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